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Welcome to our fifty-seventh edition of “The Academic Journal,” a bimonthly bulletin in which you can read about MCA’s educational
philosophy, instructional methodology, and the various viewpoints and positions of our faculty, staff, students, and families.

Paideia: The Virtuous Citizen
the last article in a four-part series on MCA’s understanding of citizenship

This Paideia , this classical education that we strive to provide, is the kind of education necessary

for a democracy—a constitutional republic— to survive. Every citizen needs to be equipped with the intellectual
tools for self-government, personal success, and—in the original sense of the “liberal arts”—freedom. (By the “liberal
arts” I mean the liberal arts and sciences, a redundant statement in medieval times, but a healthy clarification for the
classical schools today.)7
Democracy is an ideal, not a fact of life. Its infrequent and precarious manifestations have always depended on two
types of men, both products of classical education: I refer to the ascendancy and influence of the uncommon man,
such as Pericles (Peloponnesian Wars), William Wilberforce (abolition of British slave trade), Abraham Lincoln (Civil
War), or Winston Churchill (WWII); and the self-governance of the common man. But more important to the survival
of democracy than these uncommon men (these strong people who lead with virtue) are the common men whom
they govern (or whom they can govern) because they are self-governed. What kind of education aims at producing
self-governing individuals? It is a normative education that recognizes and brings into balance the domains of the
whole person.6
In the history of mankind, freedom has been the exception. Governed by kings and queens, human beings were told
that power starts at the top and flows down; that their rights emanate from a monarch and may be taken away at the
monarch’s whim. The Magna Carta embodied the British revolution against this way of thinking. That revolution
reached full flower in Philadelphia in 1787, in the Constitution that began from two radical premises: first, that our
rights come not from kings or queens—or even from presidents—but “endowed by their Creator with certain
unalienable rights, and among these are life, liberty, and the pursuit of happiness; and, secondly that Power comes
not from the top down but from the bottom up, from “We the People.”9
If there is to be independence, self-sufficiency, or freedom, then we first have to understand, accept, and discharge
our responsibilities as citizens. Although there is no guarantee that discharging our responsibilities will provide
freedom, we can be certain that if we do not discharge our responsibilities, there can be no independence, no selfsufficiency, and no freedom. Today, we rarely hear of our personal responsibilities in discussions of broad notions
such as freedom or liberty. It is as though freedom and liberty exist wholly independent of anything we do, as if they
are predestined.8
About 150 years ago, President Lincoln delivered a humble speech that pierced the hearts of that generation. And I
believe that same speech is for this generation as well. In part he said,
"… our fathers brought forth, on this continent, a new nation, conceived in liberty, and dedicated to the proposition
that all men are created equal. Now we are engaged in a great civil war, testing whether that nation, or any nation so
conceived, and so dedicated, can long endure. We are met on a great battlefield of that war… It is for us the living… to

be dedicated here to the unfinished work which they who fought here have thus far so nobly advanced. It is… for us
to be here dedicated to the great task remaining before us—that from these honored dead we take increased
devotion to that cause for which they here gave the last full measure of devotion—that we here highly resolve that
these dead shall not have died in vain—that this nation, under God, shall have a new birth of freedom, and that
government of the people, by the people, for the people, shall not perish from the earth."
Outside these walls of Millennium Charter Academy modern education ignores anything that cannot be measured.
By definition, the infinite is beyond measurement, as are ethical truths, creativity, and human worth. Modern
education policies built solely around attempts to measure and quantify learning will fail because they confound
opinion with reason and exclude the intangible qualities of personality and character that make up the human spirit.
The goal of modern school is to prepare students for a materially efficient existence—for selfish and tangible
personal ends. This kind of education also understands students as mere economic units for the state’s monetary
progress or as mere materialistic, biological units with no transcendent value. To promote these goals, students are
fed facts: knowledge that is precise, certain, and limited—predigested and sterilized. They are programmed in
repetitive and highly functional techniques to perform specific roles required for the state’s efficiency.
Society, however, is today in a state of moral collapse and intellectual atrophy because it has rejected the infinite and
the intangible. In large parts of American life character in leadership has been replaced by image, truth by power and
plausibility, and confession and moral change by spin control and image makeovers.11 Consider also the dissolution
of the family, drug abuse, casual sex, pornography, impotence in the face of challenges, the false sense of entitlement
because the culture believes that we all deserve the same reward or the same status not withstanding the differences
in our efforts or abilities, weak motivation to do the work necessary, and the ease of lying with a sense of impunity.
These are a few measurable proofs of the moral vacuum in which our students live.
As we cultivate Paideia and classical education at MCA, we cast
before our students’ imagination the ideal, representing what they
should be. This ideal is more than an aspiration: it can be achieved by
intellect, effort, habit, and the embodiment of truth.
To the ancients a life of wisdom and virtue was synonymous with the
full development of a person’s essential humanity. Education has a
twofold end: the development of our moral and intellectual virtues,
and happiness.4 In sum, the true and final goal of education is the
cultivation and growth of our best nature.
For this reason, for the sake of education, for the sake of our students, for the sake of our community, and for the
sake of this republic, we have to press on. So that the students who leave here will tell a story rarely told in our
culture—a story of real liberty, a story of what could be, even what should be—we press on. We press on as if our
students’ souls and the life of our civilization rested upon it. Of course this places a burden on us, but it is one we
must bear if we want our freedom and theirs to survive.10
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